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GENERAL INFORMATION 
 

Introduction 
 
This document presents the criteria for institutions to demonstrate compliance with the 
accounting accreditation standards of the Baccalaureate/Graduate Degree Commission. The 
standards have been approved by the Commission. The criteria have been developed and 
approved by the Board of Commissioners.   
 
The Board of Commissioners is elected by the members of the Baccalaureate/ Graduate 
Degree Commission and has the responsibility for administering all accreditation activities for 
the Baccalaureate/Graduate degree-granting institutions, including the development and 
interpretation of the standards, and making final decisions pertaining to accreditation.   
 
The standards and criteria set forth in this document are available for implementation 
immediately upon adoption.  
 
The accounting accreditation process begins with determining that the institution meets the 
eligibility requirements, budgets for anticipated costs on the timetable established to complete 
the process, and files an Application for Accounting Candidacy Status. Complete information on 
the process and the application is described in the ACBSP publication, Accreditation Process 
Book for Baccalaureate/Graduate Degree Schools and Programs, available from the ACBSP 
office or on the Web site. 
 

Mission Statement 
Accreditation Council for Business Schools and Programs (ACBSP) 

"ACBSP promotes continuous improvement and recognizes excellence in the 
accreditation of business education programs around the world."  

Application for Accounting Accreditation  

Institutions can apply for initial accounting accreditation in three different circumstances: 
simultaneous with application for initial business accreditation; at the time of 
reaffirmation of accreditation review for business accreditation; or during one of the two 
accreditation review cycles offered annually.  Each of these circumstances calls for a 
different approach to the review activity.   
 
Institutions must have or get their business programs accredited by ACBSP to be 
eligible for accounting accreditation.  The accounting accreditation is an optional 
addition to business accreditation. 
 
Simultaneous business and accounting initial accreditation review.  An institution 
may choose to be reviewed for initial business accreditation and initial accounting 
accreditation at the same time.  The institution will prepare self study documents for 
each of the two review processes.  A single review team will be appointed with 
members of the team designated as to whether their primary review responsibility is for 
business or accounting.  The reviewers will conduct the two reviews simultaneously with 
a single visit to the institution.  Two separate visit reports will be prepared by the review 

http://www.acbsp.org/resource/collection/EB5F486D-441E-4156-9991-00D6C3A44ED1/Accreditation_Process_Manual_for_Baccalaureate_and_Graduate_Degree_Programs.pdf
http://www.acbsp.org/resource/collection/EB5F486D-441E-4156-9991-00D6C3A44ED1/Accreditation_Process_Manual_for_Baccalaureate_and_Graduate_Degree_Programs.pdf
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team, and two separate decisions will be rendered.  The institution may receive 
accreditation both for business and for accounting, or it may receive accreditation in 
business, but not in accounting.  However, an institution may not receive accounting 
accreditation without receiving business accreditation, since having business 
accreditation is a necessary condition to accounting accreditation.  Accreditation in 
business, but not in accounting does not imply the accounting programs are not 
deserving of business accreditation.  Business accreditation includes accreditation of all 
business offerings, including accounting. 
 
Initial accounting accreditation review with reaffirmation of business 
accreditation review.  An institution that is already accredited in business may choose 
to be reviewed for initial accounting accreditation at the time of its reaccreditation 
review.  The institution will prepare the normal reaccreditation documents for business 
and will prepare an initial self study for accounting.  A single team of reviewers will 
conduct both reviews with a single visit taking place.  Two separate visit reports will be 
prepared by the review team, and two separate decisions will be rendered.  The 
institution may receive reaccreditation for business and initial accreditation for 
accounting, or it may receive reaccreditation in business but not be accredited in 
accounting.  However, an institution may not receive accounting accreditation without 
receiving business reaccreditation, since having business accreditation is a necessary 
condition to accounting accreditation.  Reaffirmation of accreditation in business, but not 
in accounting does not imply the accounting programs are not deserving of business 
accreditation.  Business accreditation includes accreditation of all business offerings, 
including accounting. 
 
Initial accounting review during the accreditation review cycle.  An institution with 
business accreditation may choose to be reviewed for initial accounting accreditation at 
a time that does not coincide with its scheduled reaccreditation review.  In this case, the 
initial accounting review will be conducted separately. However, at the time of the next 
scheduled reaccreditation review for business, both business and accounting 
reaccreditation reviews will be conducted. From that point on, both accreditation review 
cycles will coincide. 
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INSTITUTIONAL OVERVIEW 
The contents of the accounting self-study begin with completing and submitting 
information about the institution in general and the accounting unit specifically.  The 
institution should provide this information in the Introduction tab of the online reporting 
portal. 
1.  Contact Information 

Name of institution:  

Name of business unit: 

Name of accounting unit:  

Name/title of president/chancellor: 

Name/title of chief academic officer: 

Name/title of business unit head: 

Name of the accounting unit head: 

Academic year covered by the self-study: 

The institution’s accounting self-study coordinator contact information: 

  Name:      Title: 

  Campus Address:     Country: 

  City                        State/Province:          Zip/Postal Code: 

  Phone:       FAX:                      E-mail: 

Date of submission of this self-study: 

The primary institutional contact information during the accounting accreditation site 
visit: 

  Name:       Title: 

  Campus Address:     Country: 

  City                         State/Province:          Zip/Postal Code: 

  Phone:       FAX:                       E-mail: 

Proposed date of accreditation site visit: 
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2.  Identification of Individuals Who Helped Prepare the Accounting Self-
study 
 

Name  Title 

   

   

   

   

   

 

I - Review of All Academic Activities 
Please complete Table 1, Review of All Academic Activities, found under the Evidence File in 
the online reporting portal, referencing the information below. 

Review of All Academic Accounting Activities 

1. Accounting Degrees Offered by Business Unit. The accounting accreditation process 
includes a review of all bachelor and graduate accounting degrees in a business school 
or program. Table One – Review of All Academic Activities can be found in the evidence 
file of the online reporting portal.   

 

A.  Business or Business Related Programs & Degree Type B.  Program in 
Business Unit

C.  To be 
Accredited by 

ACBSP

D.  Number of 
Degrees Conferred 
During Self-study 

Year
EXAMPLE ONE:  B.S. in Accounting or Accounting, B.S. degree or Accounting, 
Bachelor of Science Degree Yes Yes 17
EXAMPLE TWO:  BSBA with concentrations in Accounting, Management, Marketing 
and Human Relations Management Yes Yes 23

Column D:  Indicate number of degrees conferred during self-study year.

PLEASE ENTER YOUR PROGRAMS  & DEGREE TYPE BELOW:

Table One - Review of All Academic Activities
Column A:  List all business or business-related programs (including those with designations in the degree or Major title such as "business," 
"industrial," "administration," "management," or "organizational.")

Column B:  Indicate with "yes" or "no" whether the business unit administers the program.

Column C:  Indicate with "yes" or "no" whether the program is to be accredited by ACBSP .

If no, provide justification explaining why the program should be excluded from the accreditation process and how you will communicate 
with the public what is and what is not accredited.
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If an institution has only a bachelor’s or master’s degree accounting program at the time of 
accounting accreditation, but adds the bachelor’s or the master’s degree at some later date, the 
institution will have a maximum of five years from the date of the program’s inception to achieve 
accreditation of the new accounting degree level.  

The new degree program must be referred to in the institution’s quality assurance report to 
ACBSP as part of the maintenance of both the business accreditation and the accounting 
accreditation. The new degree program needs to be operational, with enrolled students, for at 
least two years before it can be considered for accreditation. Specific details are described in 
the accreditation process book. 

2. Accounting Content Courses Not Offered by Business Unit. At the institution’s written request, 
other accounting-related programs may be either included or excluded from the accounting 
accreditation process.  If they are to be excluded, appropriate justification should be set forth in 
the self-study material, and evidence must be included to ensure that the general public clearly 
understands that these programs are not accredited. 

3. Branch Campuses/Extension Centers.  If an institution has a branch campus or campuses, or 
if there are extension centers or other types of auxiliary operations where accounting courses 
are taught, then the accounting accreditation process will include all of these locations in the 
self-study.  On a case-by-case basis, such entities may be excluded.   If they are to be 
excluded, appropriate justification should be set forth in the self-study material, and evidence 
must be included to ensure that the general public clearly understands that these programs do 
not have accounting accreditation and there is sufficient distinction in the degrees offered to 
justify their exclusion.  An institution may ask in advance of conducting the self-study for a 
determination of inclusion or exclusion from the self-study. 

II - Organizational Charts 

II - Organizational Charts 

Using the online reporting portal, place in the evidence file: 

1) the institution’s organizational chart 

2) the business programs organizational chart showing clearly the organizational position of the 
accounting unit, or 

3) the accounting programs organizational chart.  

Using the online reporting portal, place a link to the evidence file source here or below.  

III - Conditions of Accreditation 

Respond below in the "Institution Response" to a through g.  

a. Institutional Accreditation. Institutions operating in the U.S. must be accredited by their 
regional body.  Non-U.S. institutions must have equivalent accreditation or recognition as 
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appropriate.  For non-U.S. institutions, this is typically a copy of a certified translation of an 
official document from an appropriate government organization in their respective countries 
stating recognition, accreditation, and/or their right to grant degrees.  

For current ACBSP members it is not necessary to provide these documents unless this 
information cannot be verified by ACBSP staff or there have been changes in the status.  If this 
cannot be verified or is questioned, the institution will be required to provide documentation 
before the process can continue.  Please note below any changes in accreditation status. 
Typically this can be copied from the document prepared for accreditation or reaffirmation of 
accreditation. 

 b. Statement of Mission—Institution. The accounting unit will be evaluated to the ACBSP 
Standards and Criteria within the framework of institutional mission. Provide the approved 
statement of mission for the institution and state whether it is listed in the institution’s catalog or 
program offerings bulletin (see subsection d).  Typically this can be copied from the document 
prepared for accreditation or reaffirmation of accreditation. 

 c. Statement of Mission—Business School or Program. Schools and programs must have a 
mission consistent with that of ACBSP.  State the mission of the business school or program 
and whether the mission is listed in the institution’s catalog or program offerings bulletin (see 
subsection e).  Typically this can be copied from the document prepared for accreditation or 
reaffirmation of accreditation. 

 d. Statement of Mission—Accounting Unit.  The accounting unit will be evaluated to the ACBSP 
Standards and Criteria within the framework of institutional, business unit and accounting unit 
missions. State the mission of the accounting unit and whether the mission is listed in the 
institution’s catalog or program offerings bulletin (see subsection e).  If the accounting unit does 
not have a mission statement, state this and include in your statement any intention to develop 
an accounting unit mission statement as an opportunity for improvement. 

e. Public Information.  An electronic link must be provided in the online reporting portal. State 
the catalog page number(s) where each of the following is located:  

1)  listing of the accounting degree programs – page(s):  ______ 

2)  the academic credentials of all accounting faculty members – page(s):_____ 

3)  the academic policies affecting students along with a clear description of   

     the tuition and fees charged the students – page(s):_____ 

4)  the statement of mission of the institution - page: _____ 

5)  the statement of mission of the business school or program - page: _____ 

6)  the statement of mission of the accounting unit – page: _____ 
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f. Accreditation of Doctoral Programs.  Accreditation of accounting doctoral programs requires 
meeting the following requirements: 

1)  Institution must have ACBSP-accredited accounting programs at the 

     baccalaureate and/or master’s level. 

2)  Institution must perform a self-study addressing the six general standards 

     and criteria and related subcategories to the extent appropriate. 

3)  Program must be authorized by the appropriate regional accrediting 

     association and/or the appropriate governmental agency. 

4)    Accreditation can only be awarded after individuals have graduated from the program. 

 If this self-study includes accreditation of a doctoral program, please indicate below and with 
attached documents as required that you have met these requirements or you intend to meet 
these requirements: 

 g. The business unit must routinely provide reliable information to the public on its 
performance, including student achievement, such as assessment results. 

(If your accounting program information has already been listed separately with your 
other business programs on the website, you do not need to have an additional listing 
for the separate accounting accreditation.) 

To demonstrate compliance with this criterion: 

Accredited business programs must routinely provide reliable information to the public on their 
performance, including student achievement. A direct link to aggregate business student 
results should be placed on your business page website. The following items must be 
available to the public for accreditation. 

Student Learning Outcome Assessment Results: Such as what you report in standard #4, ETS, 
MFT, accounting assessment, management assessment, critical thinking, communication, etc. 
A link to results such Figure 4.2 in the evidence file should be placed on your website. 

Program Results for Business Students: Such as graduation rates, retention rates, job 
placement, etc.  How do you make the results public?  A link to results such Figure 6.10 in 
the evidence file should be placed on your website. Ensure the link goes directly to business 
students' results such as the example on the ACBSP website located under 
baccalaureate/graduate degree accreditation.   
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IV - Organizational Description 

The Organizational Profile is a snapshot of your accounting programs, the key influences on 
how you operate, and the key challenges you face.  It consists of two parts: Organizational 
Description and Organizational Challenges. 

Responses to the Organizational Description can be pasted into standards and criteria as you 
progress with the preliminary questionnaire and the self-study.   

Importance of Beginning with your Organizational Profile. Your Organizational Profile is critically 
important because: 

• it is the most appropriate starting point for self-assessment; 
• it helps the accounting programs identify potential gaps in key information and focus on 

key performance requirements and accounting performance results; 
• it is used by ACBSP in all stages of review, including the site visit, to understand your 

accounting programs and what you consider important; 
• it also may be used by itself for an initial self-assessment; and 
• if you identify topics for which conflicting, little, or no information is available, you can 

use these topics for goal-setting and action-planning. 
Submit your responses to both the Organizational Description that follows and the Organization 
Challenges on the next page as documents and attach under the Evidence File tab above. Limit 
the response to the entire Organizational Profile to not more than 2,500 words.  

a. Organizational Description 

Describe your accounting program’s environment and key relationships with students and other 
stakeholders. 

Within your response, include answers to the following: 

1) Organizational Environment 

a. What are the delivery mechanisms used to provide your education programs, 
offerings, and services to students? 

b. What is the organizational context/culture? 
c. What is your stated vision? 
d. What are your stated values? 
e. What is your faculty and staff profile? Include education levels, workforce and job 

diversity, organized bargaining units, use of contract employees. 
f. What are your major technologies, equipment, and facilities? 
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2) Organizational Relationships 

a. What are your key student segments and stakeholder groups? What are their key 
requirements and expectations for your programs and services? What are the 
differences in these requirements and expectations among students and 
stakeholder groups? 

b. What are your key partnering relationships and communication mechanisms? 
Notes: Student segment and stakeholder group requirements might include special 
accommodation, customized curricula, reduced class size, customized degree requirements, 
student advising, dropout recovery programs, and electronic communication. 

Communication mechanisms should be two-way and might be in person, electronic, by 
telephone, and/or written. For many organizations, these mechanisms might be changing. 

V - Organizational Challenges 

Accounting Organizational Challenges  

Describe your organization’s competitive environment, your key strategic challenges, and your 
performance improvement system. 

Within your response, include answers to the following questions: 

1)   Competitive Environment 

a.       What is your competitive position?  Include your relative size and growth in the education 
sector and the number and type of competitors. 

b.      What are the principal factors that determine your success relative to your competitors and 
other organizations delivering similar services?       

Include any changes taking place that affect your competitive situation. 

c.       What is the nature of your relationship(s) with the professional accounting community?  
Include relationships in regard to employment of graduates, internships, research collaboration 
involving faculty members, adjunct faculty positions, and use of guest lecturers. 

2)    Strategic Challenges 

What are your key strategic challenges?  Include education and learning, operational, human 
resource, and community challenges, as appropriate. 

3)    Performance Improvement System 

a.       How do you maintain an organizational focus on performance improvement? 
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b.      Include your approach to systematic evaluation and improvement of key processes and to 
fostering organizational learning and knowledge sharing. 

Note:  Factors might include differentiators such as program leadership, services, e-services, 
geographic proximity, and program options. 

Note:  Challenges might include electronic communication with key stakeholders, reduced 
educational program introduction cycle times, student transitions, entry into new markets or 
segments, changing demographics and competition, student persistence, and faculty/staff 
retention. 

.  



   
 

11 
 

1 - Standard 1: Leadership 

Administrators (chief academic officers, deans, department chairs) and faculty must personally 
lead and be involved in creating and sustaining values, accounting program directions, 
performance expectations, student focus, and a leadership system that promotes performance 
excellence.  These values and expectations must be integrated into the accounting program's 
leadership system; and the accounting program must continuously learn, improve, and address 
its societal responsibilities and community involvement. 

Use the criteria on the following pages to document the extent to which the accounting program 
meets the standard for Leadership. Justify any omissions. 

1.1 - Criterion 1.1 

The terms used, such as administration, faculty, and staff, will be defined by your accounting 
unit organizational chart. Substitute the appropriate level to fit your accounting unit.  

For each criterion, list key things administrators and faculty do (or have recently done) that 
prove compliance. 

Do your administrators and faculty set, communicate, and deploy accounting unit values and 
performance expectations? Do administrators and faculty include focus on creating and 
balancing value for students and other stakeholders in their performance expectations? 

Key things administrators and faculty do (include communication and deployment through the 
leadership structure and to all staff): 

1.2 - Criterion 1.2 

For each criterion, list key things administrators and faculty do (or have recently done) that 
prove compliance. 

Do your administrators and faculty review accounting unit performance and capabilities to 
assess accounting unit success and your accounting unit’s ability to address changing 
accounting unit needs? 
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2 - Standard 2: Strategic Planning 
The accounting unit must have a process for setting strategic directions to better address key 
student and program performance requirements.  The strategy development process should 
lead to an action plan for deploying and aligning key plan performance requirements.  It should 
also create an environment that encourages and recognizes innovation and creativity. 

 Document the extent to which the business school or program meets the standard for Strategic 
Planning in Criterion 2.1 and 2.2. Justify any omissions. 

2.1 - Criterion 2.1 
a. Report your accounting unit’s key strategic objectives and the timetable for the current 
planning period. Use Figure 2.1 Example of a Table for Strategic Direction in the evidence file.     

                                                                            

 

 

 

 

 

 

 

b. Report short- and long-term action plans. Use Figure 2.2 in the evidence file on the online 
reporting portal.  

 

 

 

2.2 - Criterion 2.2a. Do you develop your key human resource plans as part of your accounting unit’s 
strategic objectives and action plans? (Describe plan in Standard 5.)                                                          

2.2 - Criterion 2.2 

 

[Type a quote from the document 
or the summary of an interesting 
point. You can position the text 
box anywhere in the document. 
Use the Text Box Tools tab to 
change the formatting of the pull 
quote text box.] 
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2.2 - Criterion 2.2 
a. Do you develop your key human resource plans as part of your accounting unit’s strategic 
objectives and action plans? (Describe plan in Standard 5.)                                                          

b.  Have you established performance measures for tracking progress relative to your action 
plans? Use Figure 2.3 in the evidence file. 
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 Standard 3: Student and Stakeholder Focus 
An accounting unit must have a systematic procedure to determine requirements and 
expectations of current and future students and stakeholders, including how the accounting unit 
enhances relationships with students and stakeholders and determines their satisfaction.  
Stakeholders may include parents, employers, alumni, the professional accounting community, 
donors, other schools, communities, etc. 

3.1 - Criterion 3.1 
Who are the targeted student segments your educational programs will address?         

Use Figure 3.1 in the evidence file on the online reporting portal.  

 

 

 

 

 

 

3.2 - Criterion 3.2 
What methods do you use to listen and learn to determine student and stakeholder 
requirements? 

Use Figure 3.2 in the evidence file on the online reporting portal.  

 

 

 

 

3.3 - Criterion 3.3 
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How do you use the information you obtain from students and stakeholders for purposes of 
planning educational programs, offerings, and services; marketing; process improvements; and 
the development of other services? 

Use Figure 3.3 in the evidence file on the online reporting portal. 

 

 

 

 

 

 

Criterion 3.4 – 3.8 are not required for separate accounting accreditation. 
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 4 - Standard 4: Measurement and Analysis of Student Learning and 
Performance 

Accounting units must have an outcomes assessment program with documentation of the 
results and evidence that the results are being used for the development and/or improvement of 
the institution’s academic programs.  Each accounting unit is responsible for developing its own 
outcomes assessment program.  

CRITERIA  

Use the following to document the extent to which the accounting unit meets the standard for 
Measurement and Analysis of Student Learning and Performance. Attempt to answer all criteria. 
Justify or explain a plan to address criteria not currently being addressed. 

 ACBSP believes that the learning outcomes of the education process are of paramount 
importance. Student learning outcomes cover a wide range of skills, knowledge, and attitudes 
that can be influenced by the educational experience.  Therefore, when implementing a student 
learning outcomes assessment program, careful consideration must be given to the learning 
outcomes that are most important to the missions of the institution, business school or program, 
and accounting unit. Accordingly, an accounting unit must have established a learning 
outcomes assessment program to indicate the effectiveness of the process, as well as new 
directions it might take.  

 The diversity of educational institutions, coupled with other characteristics unique to a given 
college or university, suggests that learning outcomes assessments may be conducted 
differently at each school.  While the emphases may vary, the learning outcomes assessment 
plan implemented must approximate the learning outcomes assessment standard herein 
described. 

4.1 - Criterion 4.1 

4.1 Selection and Use of Information and Data     

 To demonstrate compliance with this criterion: 

 a.    State the learning objectives for each accounting program to be accredited. Complete 
Figure 4.1 in the evidence file on the online reporting portal. 

 b.    Describe your learning outcomes assessment process for each program; 

 c.    Identify internal and external learning outcomes assessment data you gather and analyze;  
(See Figure 4.1.) and 
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 d.   Identify comparative learning outcomes assessment data you gather and analyze.  (See 
Figure 4.1.) 

 e.    Identify formative and summative learning outcomes assessment information and data you 
gather and analyze. (See Figure 4.1.) 

 f.     Do you encourage professional certification of your graduating students such as: certified 
public accountants (CPA), certified management accountant (CMA), etc? 

 g.   Do you track graduates who obtain professional certifications as part of your student 
learning assessment plan? 

 h.   Does the program design involve the demonstration of such skills as analysis, 
comprehension, communication, and effective research? 

 i.     Does the program design involve the demonstration of skills for developing, measuring, 
analyzing, validating, and communicating financial and other information and ensuring its 
conformance to professional accounting standards of ethical representation? 

 

 

 

 

 

 

 

 

 

4.2 - Criterion 4.2 

4.2 Selection and Use of Information Results  

a. What are your current levels and trends (three to five years) in key measures and/or 
indicators? (illustrated by graphs or tables) 
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b. Report your current trend data for each accounting program to be accredited. 

Complete Figure 4.2 in the evidence file on the online reporting portal. 

Figure 4.2 

 

 

 

 

 

 

 

 

 

Note: Results reported might be based upon a variety of assessment methods and should 
include current and past comparisons as developed in Standard 4.3.  The methods used should 
reflect the accounting unit’s primary improvement objectives and together represent holistic 
appraisals of students (i.e., appraisals with respect to quantitative skills and communication 
skills, ethical awareness and global awareness, etc.). 

4.3 - Criterion 4.3 

4.3 Selection and Use of Comparative Information Data                             

Describe the accounting unit’s selection, management, and use of benchmarking (comparing to 
best practices) or comparison (comparing with similar business schools or programs) 
information and data to improve overall performance.  

Complete Figure 4.3 in the evidence file.  

Example of a Table for Comparative Information and Data 
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4.4 - Criterion 4.4 

4.4 Continuous Process Improvement: Student Learning and Performance 

 The accounting unit should report and explain the improvements it has made to its educational 
processes based on what you learned from your student learning assessment results.  

a.    How do you use the results of that evaluation to make changes or improvements to your 
educational processes?  Use Figure 4.2 in the evidence file to help provide information.   
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5 - Standard 5: Faculty and Staff Focus 

The ability of an accounting unit to fulfill its mission and meet its objectives depends upon the 
quality, number, and deployment of the faculty and staff.  Hence, each institution seeking 
ACBSP accreditation for its accounting unit must:  (1) develop and implement policies and plans 
that ensure an excellent faculty, including a staffing plan which matches faculty credentials and 
characteristics with program objectives; (2) evaluate the faculty based on defined criteria and 
objectives; (3) provide opportunities for faculty development to ensure scholarly productivity to 
support department and individual faculty development plans and program objectives; and (4) 
foster an atmosphere conducive to superior teaching. 

5.1 - Criterion 5.1 

5.1 Human Resource Planning 

a.    Do you have a human resource plan for accounting? 

b.    How do you develop your faculty and staff? 

c.    What process do you use to promote your faculty and staff? 

d.   How will faculty composition facilitate appropriate emphases on accounting theory and 
practice?                                                                            

e.    How do you improve your human resources planning process? 

5.2 - Criterion 5.2 
5.2 Employment - Use Figures 5.1, 5.2, and 5.3 in the evidence file to respond the Criterion 5.2. 

 

 

 

 

 

 

 

 

5.2.1 Employee qualifications and credentials are a critical foundation for a successful 
accounting unit. To that end your employment process should show clear evidence how the 
makeup of the full-time and part-time faculty (in terms of inputs) matches program objectives.   
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To do so, show how the makeup of the faculty and the faculty processes provide for appropriate 
emphases on accounting theories and practice. 

 How does the composition of your faculty and faculty processes provide for depth and breadth 
of knowledge? 

5.2.2 If your institution offers nontraditional delivery systems or if any of your programs 
make extensive use of part-time (adjunct) faculty, your human resource planning process 
(including assessment) must establish clear and explicit policies for recruiting, training, 
observing, evaluating, and developing faculty for these nontraditional delivery systems. 

a.    How do you develop a satisfactory pool of qualified candidates? 

b.    How do you select faculty whose professional experience matches the course specifically, 
rather than generally? 

c.    How do you orient new faculty to the program and the context of the course, including an 
opportunity to meet with faculty teaching related courses? 

d.   How do you provide guidance and assistance for new faculty in text selection, testing and 
grading, and teaching methods? 

e.    How do you provide in-course as well as after-course evaluation and monitoring? 

f. How do you provide opportunities for broad participation in department activities, if 
appropriate? 

5.2.3 Historically, accredited programs have focused on faculty input as a basis for 
demonstrating quality. The following criteria are considerations of historically 
appropriate employment input: 

At least 80 percent of the undergraduate credit hours in accounting and 90 percent of the 
graduate credit hours in accounting should be taught by academically or professionally qualified 
faculty. 

In degree programs with an aim of preparing graduates for careers as professionally qualified 
accountants (CPA, CMA, etc.), at least 50 percent of the undergraduate or graduate accounting 
hours should be taught by faculty with relevant professional certifications. 

There is a mix of faculty, including sufficient accounting practice experience or accounting 
consulting experience to ensure appropriate emphasis on accounting practice, to meet program 
objectives. 

Note: If your institution deviates significantly from these historically proven criteria you must 
demonstrate explicit rational for these requirements and provide detailed records of 
performance evaluation as it relates to program objectives. 

Note: See glossary of terms for academic and professional qualification criteria.  
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a.    How do you determine and justify what the appropriate percent of academically or 
professionally qualified faculty is for your accounting unit to meet your mission? 

b.    What percent of your undergraduate credit hours in accounting is taught by academically or 
professionally qualified faculty? 

c.    What percent of your graduate credit hours in accounting is taught by academically qualified 
faculty? 

d.   In degree programs with an aim of preparing graduates for careers as professionally 
qualified accountants (CPA, CMA, etc.), what percent of accounting credit hours is taught by 
faculty with the relevant professional certification? 

e.    What percent of your graduate credit hours in accounting is taught by a mix of faculty, 
including sufficient accounting practice experience or accounting consulting experience to 
ensure appropriate emphasis on accounting practice, to meet program objectives? 

Use Figure 5.3 Faculty Coverage Summary in the evidence file.  

f.    What is your faculty credit hour production or equivalent? Figure 5.2 can be found in the 
evidence file on the online reporting portal. 

 

 

 

 

 

 

 

g. What is your faculty coverage summary or equivalent?  Use Figure 5.3. 

Note: Every full-time and part-time faculty member teaching courses in the accounting unit 
needs to be accounted for in responding to this standard.  A recent vita (not more than two 
years old) for all accounting faculty should be provided and identified as a source linked from 
the evidence file on the online reporting portal.  
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Note:  Faculty who are not a part of the accounting unit, but teach a course required in the core 
accounting curriculum (e.g., Mathematics, Computer Science, Communications, etc.) should not 
be counted as accounting faculty because the student credit hours produced by them are not 
coded as accounting courses.  On the other hand, if a non-accounting faculty member teaches 
a required course for the accounting unit, and the course is coded as an accounting course (and 
therefore part of the total accounting student credit hours), then that faculty member would be 
counted in this qualifications standard.  The rule here is to "count all faculty members who teach 
accounting coded courses that are under the direct administration of the accounting unit head 
and coded as accounting courses."  An example might be an information systems faculty 
member teaching a required accounting-coded course in accounting information systems. 

 

5.3 - Criterion 5.3 

5.3 Faculty Deployment            

Use Figure 5.4 in the evidence file to respond to Criterion 5.3. 

Each accounting unit must deploy faculty resources among the accounting degree programs to 
ensure that every student attending classes (on or off campus, day or night, or online) will have 
an opportunity to receive instruction from an appropriate mix of faculty members to ensure 
consistent quality across accounting degree programs and student groups. For each accounting 
major offered, an accounting unit must provide sufficient academic leadership at each location 
where the program is offered to ensure effective service to students and other stakeholders.  

a.    Do you have at least one full-time academically or professionally qualified faculty member 
for each accounting major or concentration? 

b.    How do you ensure that sufficient human resources are available at each location to 
provide leadership (including advising and administration) for each accounting degree program 
and that processes are in place to ensure that this leadership is being provided? 
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Note: Prepare a listing of all accounting majors at each location the program is offered (include 
concentrations) and show the name of one full-time academically or professionally qualified 
faculty member who teaches in that program.  Please label this listing, "Deployment of Faculty 
by Program." 

Note: Construct a table, similar to the example shown in Figure 5.4, showing the deployment of 
the accounting faculty by program – undergraduate and graduate, day and evening.  Show full- 
and part-time faculty members separately. 

If the accounting unit offers off-campus, degree-granting programs (i.e., a student may obtain a 
degree by attending classes at the off-campus location), please provide additional tables for 
each such location. 

5.4 - Criterion 5.4 

5.4 Faculty Size and Load     Use Figure 5.5 in the evidence file of the online reporting portal to 
respond to Criterion 5.4. 

The number of faculty members in the accounting unit should be sufficient to effectively fulfill its 
mission of excellence in educating accounting students. 

ACBSP considers the following functions to be essential responsibilities of the faculty and staff. 
Though other qualified individuals may participate in these functions, faculty members must play 
an essential role in each of the following: 

          Classroom teaching assignments 

·         Student advising and counseling activities 

·         Scholarly and professional activities 

·         Community and college service activities 

·         Administrative activities 

·         Interaction with the professional accounting community 

·         Special research programs and projects 

·         Thesis and dissertation supervision and direction, if applicable 

·         Travel to off-campus locations, if applicable 

a. How do you demonstrate that faculty and staff are of sufficient numbers to ensure 
performance of the above nine functions? 
  

b. How do you determine the appropriate teaching load for your faculty? 
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c.    What is the institutional policy that determines the normal teaching load of a full-time faculty 
member? 

d.   How are these policies administered? 

e. How do you determine that no faculty member (full- or part-time) has a combination of 
teaching and other responsibilities that is inconsistent with fulfilling all functions effectively?   

f. How do your part-time faculty members participate in these essential functions? 

 
 Note: A faculty member who is extensively engaged beyond what is normally expected in any 
one of the nine functions (e.g., one who teaches graduate level courses, has significant 
administrative duties, directs multiple graduate theses and/or dissertations, or is engaged in 
extensive approved research) should have an appropriate reduction in other professional 
responsibilities. 

 

 

 

 

 

5.5 - Criterion 5.5 
5.5 Faculty and Staff Development 

Each accounting unit must provide an opportunity for faculty member and staff development 
consistent with faculty, staff, and institutional expectations.  Part-time faculty members should 
participate in appropriate faculty development activities. 

a. How do you determine faculty and staff development needs? 

 
b. What orientation and training programs are available? 
  

c. Are there opportunities for ongoing professional development? 
  

d. How do you get input from faculty members and staff about their development needs? 
  

e. How do you deploy faculty and staff development needs? 
  

f. How do you measure trends and comparisons of faculty and staff development activities? 
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g. How does the faculty and staff development process employ activities such as sabbaticals, 
leaves of absence, grants, provision for student assistants, travel, clerical, and research 
support?  

5.6 - Criterion 5.6 

5.6 Scholarly and Professional Activities      Use Figure 5.6 to respond to Criterion 5.6.             

Faculty members must be actively involved in professional activities that will enhance the depth 
and scope of their knowledge and that of their disciplines, as well as the effectiveness of their 
teaching. The institution must demonstrate a reasonable balance of scholarly and professional 
activities by the faculty as a whole consistent with the stated institutional mission. 

To demonstrate compliance with Criterion 5.6, describe or explain: 

1.      the types of scholarly research in which your faculty members are involved; 

2.      the publications in which your faculty members have recently published; and 

3.      how you improve the balance and degree of faculty involvement in scholarly and 
professional activities that support the fulfillment of the institution’s mission. 

Scholarship is defined to include four types of intellectual activity. They are: (1) the scholarship 
of teaching, (2) the scholarship of discovery, (3) the scholarship of integration, and (4) the 
scholarship of application. These four types of scholarship are to be equally recognized, 
accepted, and respected, and the overall performance of each faculty member is to be carefully 
accessed and held to a high standard of excellence.  Each of these types of scholarship is 
discussed further below: 

The scholarship of teaching can be the most rigorous scholarship of all.  It starts with what the 
teacher knows—teachers must be widely read and intellectually engaged in their fields—but 
teaching becomes consequential only when knowledge can be conveyed and is understood by 
others.  The scholarship of teaching has to do with understanding how students learn in different 
fields.  To be a good teacher means not just knowing the field, but also understanding and using 
the most effective teaching methodologies available.  This includes the development of new 
teaching materials, development and evaluation of new methods of instruction, and the 
development of techniques to evaluate the effectiveness of instruction.  Each of these activities 
must be documented and assessed.  Documentation could include publications dealing with 
pedagogy and/or teaching techniques, participation in workshops and seminars devoted to 
improving teaching skills, written evaluations of teaching materials, and the development of 
outcomes assessment tools. 

The scholarship of discovery is the closest to what is meant by the term 'basic research.'  
Freedom of inquiry and freedom of scholarly investigation is an essential part of higher 
education.  The capacity to carry out the scientific method and to conduct meaningful research 
is an important aspect of learning.  In institutions whose primary mission is undergraduate 
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teaching, the dissertation or other comparable piece of creative work could suffice for this; 
however, institutions having research missions and graduate programs would be expected to 
have on-going research activities.  

The scholarship of integration seeks to interpret, to draw together, and to bring new insights to 
bear on original research.  The scholarship of integration means fitting one's work into larger 
intellectual patterns.  The scholarship of integration is necessary in dealing with the boundaries 
of the human problems of today, which do not always neatly fall within defined disciplines.  It is 
essential to integrate ideas and then apply them to the world in which we live.  Comprehensive 
articles and monographs, participating in curricular innovation, conducting interdisciplinary 
seminars and textbook writing are examples of the scholarship of integration. 

The scholarship of application moves toward the active engagement of the scholar.  It focuses 
on the responsible application of knowledge to consequential problems.  In the past, this type of 
activity has been called applied research and/or development.  Note that this is not to be a 
catch-all category.  The scholarship of application does not include regular service activities or 
routine consulting.  (These are considered professional activities and are discussed below.)  
The scholarship of application must be tied directly to one's field of knowledge and relate to and 
flow directly out of creative professional activity.  The engagement in applied research and/or 
development may take the form of contract research, consultation, technical assistance, policy 
analysis, or program evaluation--if these are meaningful intellectual activities.  This kind of 
scholarship requires creativity, and critical thought in analyzing real problems.  These activities 
must be documented and should include an evaluation from those receiving these services. 

 

 

 

 

 

 

Professional Activities 

The concept of 'actively involved' intentionally implies that meeting attendance, though desirable 
as a professional activity, is not sufficient to demonstrate active engagement in scholarship. 

The concept of 'reasonable balance' indicates that all four areas of scholarship teaching, 
discovery, application, and integration) and professional activities described below should be 
represented in the activities of the faculty as a whole.  Though the extent of representation and 
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the balance may vary from institution to institution based on mission, it is expected that students 
will be exposed to faculty with a full range of scholarly and professional activities. 

It is also expected that each faculty member be continuously and actively engaged in 
scholarship and professional development activities.  If adjunct faculties provide a significant 
portion of instruction, they must also demonstrate their contribution to the scholarship and 
professional development activities of the department or school. 

For the purposes of this standard, professional activities are defined as: 

Activities involving the use of professional expertise in helping solve either practical problems in 
the private or public sectors (e.g., professionally related consultation, policy analysis, etc.) 
activities in support of professional organizations (e.g., attending and participating in 
professional meetings and performing in leadership roles in professional organizations) 
professionally-related service activities directly tied to the academic discipline of the faculty 
member and consistent with the stated mission of the business school or program (Community 
and university service activities not directly related to the faculty member's discipline do not 
satisfy this standard.) 

This category is designed to include the routine application of the faculty member's professional 
expertise in helping solve problems in either the private or public sectors.  These may include 
activities for which the faculty member is paid, as well as for volunteer services.  The key 
determination is 'professionally-related.'  Community activities that are not professionally related 
are not to be included.  For instance, general community service, such as coaching a little 
league soccer team or delivering meals to shut-ins, would not be considered professionally-
related.  

The determination of 'professionally related' depends upon the nature of the activity.  For 
example, if a CPA conducts a men’s bible class, it is not professionally-related; however, if the 
CPA conducts an annual audit of the church's financial affairs and prepares an opinion letter, it 
would be considered professionally related. 

Professionally related also includes activities in support of professional organizations.  This 
might include serving as an officer of a professional organization; it might include participation in 
a professional meeting as a program chairperson, paper presenter, or a discussant; or it could 
include participation in seminars, symposiums, short courses, and/or workshops intended as 
professional development or enrichment activities. 

Criterion 5.6 - To demonstrate compliance with Criterion 5.6, please describe or explain: 

Professional activities in which your faculty members are involved; and 
how you improve the balance and degree of faculty involvement in scholarly and professional 
activities that support the fulfillment of the institution’s mission. 
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Summarize each faculty member's scholarly and professional activities for the last three years in 
a table similar to Figure 5.6 found under the Evidence File tab above.  

Another consideration to this example could be to add a column for classroom activities and 
take credit for developing case studies and exercises as scholarly activities. 

Figure 5.6 is an example that assumes the Boyer model. If your school uses another model or 
process to determine scholarly activities please describe your process. 

List the faculty member's name, highest earned degree, and any professional certificate held.  
Professional certificates must be the result of a written test monitored and graded by a 
professional organization (e.g., a Certified Public Accounting examination). 

5.6.a. Scholarship for Doctoral Programs 

A minimum of 80 percent of the academically and/or qualified faculty members providing 
education to doctoral students should actively participate in the scholarship of teaching, 
discovery, integration, or application. If your institution deviates significantly [five percent or 
more] from this research participation level, you must explain your explicit rationale for the 
alternate requirements, and provide performance evaluation results to demonstrate that your 
participation level is sufficient as related to your student learning and scholarship program 
objectives. 
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6 - Standard 6: Educational and Business Process Management 

In order to prepare accounting graduates for professional careers, the curriculum must 
encompass subjects dealing with the specifics of the global work place and the more general 
aspects of global society.  Since accounting graduates must be equipped to interact with other 
members of society, adapt to societal changes, and serve as business advocates, and embody 
reliability in quantitative performance reporting, students must be encouraged to study global 
topics that will prepare them for these challenges. 

Given these academic demands, accounting units are encouraged to be innovative and to 
provide flexible curriculum options.  Two of the major goals of the curriculum should be the 
development of intellectual curiosity and the creative capacity for independent thought and 
action.  However, regardless of any specialization within accounting, all accounting graduates 
are expected to have received a general exposure to economic institutions, the complex 
relationships that exist between business, government, and consumers; a basic knowledge of 
the functional areas of business, ethical and regulatory expectations for accountants; and uses 
of technology in the management of financial and other information.  Thus, accounting students 
share common professional requirements.  For this reason, certain common subject matter and 
areas of specialization are expected to be a part of any accounting baccalaureate and graduate 
degree program. 

Financial resources, physical facilities, library and other learning resources, equipment including 
computing hardware and software, and resources at off-campus sites must be adequate to 
support a strong curriculum and excellence in teaching. 

Each accounting unit must have policies and procedures addressing the areas of recruiting, 
admitting and retaining its students. 

6.1.1 - Criterion 6.1.1 

6.1 Education Design and Delivery                                                               

This section examines the key learning-centered processes that create student, stakeholder, 
and organizational value. Emphasis is on how processes are designed, delivered, and improved 
to maximize student learning and success. Student learning results should reflect not only what 
students know, but also what they have learned as a result of the educational program, what 
they are able to do, and how well they are able to function. 

6.1.1   Educational Design 

a.    How do you develop the design and introduction of accounting programs and offerings?  

b.    How do you make curricular changes related to the accounting unit’s mission statement and 
strategic plan? 

c.    How do you incorporate student and stakeholder input? 
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d.   What is the accounting unit doing to meet the prescriptive requirements for professional 
certification? 

To fulfill this criterion, provide a narrative statement and a table such as Figure 6.1. located in 
the Evidence File on the online reporting portal. 

 

 

 

 

 

 

6.1.2 - Criterion 6.1.2 
6.1.2 Degree Programs 

a.    How long does it take for a full-time student to complete the degree? 

b.    What are the delivery methods (classroom, correspondence, independent study, 
computerized distance learning, etc.)? 

c.    How many coverage hours are required to earn 3 semester hours (4 quarter hours) of 
credit? 

d.   Do you have self-paced models? 

e.    How are credits earned? 

f.     Do you confer nontraditional accounting degrees?  Nontraditional may indicate delivery or 
content/aim. 

g.   How do nontraditional degrees support and/or relate to the accounting unit's mission and 
objectives? 

To fulfill Criterion 6.1.2, provide both a narrative statement and a table such as Figure 6.2. found 
under the Evidence File tab in the online reporting portal. 
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6.1.3 – Criterion 6.1.3 

6.1.3 Accounting Common Professional Component (ACPC) 

a.   How does your curriculum design address the Accounting Common Professional Component (ACPC) 
outlined below? 

b.   How do you determine the appropriate coverage of the Accounting Common Professional Component 
(ACPC)? 

c.   If topical areas of the ACPC are not covered through required courses in the business and accounting 
core, explain how this standard will be met. 

ACCOUNTING COMMON PROFESSIONAL COMPONENT (ACPC) 

Each ACPC should receive a minimum coverage of two-thirds of a 3-semester hour course, 
approximately 30 hours (or equivalent). The Ethics ACPC must receive a minimum coverage of a 3-
semester hour course, approximately 45 hours (or equivalent).       

              (a)     Functional Areas 

                   1) Marketing 

                   2) Business Finance 

                   3)  Management 

                   4)  Business Communications 

                   5)  Accounting 

              (b)     The Business Environment 

                   1) Legal Environment of Business 

                   2) Economics 

                   3) Global Dimensions of Business Accounting 

              (c) Business Ethics - Requires coverage of the equivalent of a three-credit hour course. 

                   1) Stand alone business ethics course/s 

                   or 

                   2) Business Ethics integrated into accounting curriculum         

              (d)     Technical Skills 

                   1) Information Systems 
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                   2) Quantitative Techniques/Statistics 

              (e)     Integrative Areas 

                   1) Research and Analysis         

                   2) Business Policies OR 

                   3) A comprehensive or integrating experience that enables a student to   demonstrate the 
capacity to synthesize and apply knowledge from an organizational perspective. 

Note: Identify where the topical areas of the ACPC are covered in the required course offerings by 
completing Figure 6.3, entitled Abbreviated Course Syllabus, for each undergraduate required course 
taught in the accounting core.  An example of a completed course syllabus is provided in Figure 6.4. 

Figure 6.3 

Abbreviated Course Syllabus 

Course Number:  ______________________  Course Title: _______________________ 

List all faculty who taught this course during self-study year: 

1.       4. 

2.       5. 

3.       6. 

List all textbooks and required supplementary readings used: 

  (Author)                 (Title) 

 

(Publisher) 

Provide a brief description (relate course description to UG CPC topics where appropriate): 

 

____________________________________________________________________________________ 

List the course outline (topics/chapters) and class sessions 

Summarize the UG CPC Coverage in terms of hours: 

____________________________________________ 

 

 



   
 

34 
 

Figure 6.4 
 
Course Number: ACCT 2211 
 
Course Name:  Principles of Financial Accounting 
 
Instructor(s):  Jane Doe 
 
Required Text:  
Financial Accounting: The Impact on Decisions Makers, 5th Edition, by Gary Porter & Curtis 
Norton 
 
Course Description: 
This is a foundation level accounting course which introduces the terminology, principles, and 
practices of financial accounting for corporations.  The course’s major focus is the accounting 
cycle and preparation of financial statements. 
 
Topic Outline:        Contact Hours 
         
Accounting users, concepts, employment 1 
Financial Statements & Annual Reports 5 
The Accounting Cycle 19 
Inventory 2.5 
Internal Control 1 
Receivables 2 
Long-term assets 2.5 
Current Liabilities 1 
Stockholders’ Equity 4 
 Total Sessions (Contact Hours) 38 
 
Summary of CPC Topics Covered in this Course: Contact Hours 
     
Business Finance 5 
Accounting 38 
Business Ethics 2 
Global 1 
Information Systems .5 
 Total (estimate of contact hours) 46



   
 

 

Special Note:  For required courses in the accounting core that are taught by an academic 
department outside of the accounting unit, prepare a syllabus and include with this section of 
the self-study (e.g., calculus taught by Math Department). 

Prepare a table listing all required courses in the accounting core as shown in Figure 6.5 in the 
evidence file, including the topical areas represented by the Accounting Common Professional 
Component (ACPC).  The table summarizes the total number of hours devoted to each topical 
area by course as calculated in each abbreviated course syllabus.     

 

 

 

 

 

 

 

 

 

6.1.4 - Criterion 6.1.4 

6.1.4 Major Considerations in Undergraduate Accounting Programs 

At least 20 percent of the curriculum beyond the accounting common  professional component 
must be devoted to courses appropriate to the student's accounting major covering some or all 
of the following subjects. 

        1) Financial accounting and reporting for business organizations 

        2) Financial accounting and reporting for government and not-for-profit 

              entities 

        3) Auditing and attestation services 
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        4) Managerial or cost accounting 

        5) Taxation 

        6) Fraud examination 

        7) Internal controls and risk assessment 

        8) Financial statement analysis 

        9) Accounting research and analysis 

        10) Tax research and analysis 

        11) Accounting information systems 

Use Figure 6.6 Example of a Table for Students’ Major in the evidence file above, or a similar 
table, to report compliance with this criterion.  

 

 



   
 

36 
 

6.1.5 - Criterion 6.1.5 

6.1.5 Graduate Programs 

a. How many hours of graduate level work in accounting coverage beyond the basic Common 
Accounting Professional Components topics do your graduate degrees cover?  

b. How do you determine the appropriate number of hours of graduate level work in accounting 
coverage beyond the basic Common Accounting Professional Components topics that will 
provide your students with a quality accounting education appropriate for graduate level 
learning?  If your graduate program is designed to satisfy a 150-hour requirement for CPA 
eligibility, describe the philosophy of your program’s approach to the issue of depth vs. breadth 
(i.e., the balance of additional accounting courses vs. greater business breadth). 

Note: Master’s degree programs in accounting should require about 30 semester credit hours or 
45 quarter hours (or equivalent) of graduate level work in coverage beyond the basic Common 
Accounting Professional Component topics.  The Common Accounting Professional Component 
(excluding the comprehensive or integrating experience) may be determined through a 
competency based evaluation or by completing undergraduate or graduate courses.  The 30 
semester credit hours (45 quarter hours) of graduate-level work beyond the basic Common 
Accounting Professional Component topics normally should be in courses reserved for graduate 
students.  The Master’s degree program may either be a general degree (such as the MBA with 
an accounting concentration) or a specialized degree (such as a Master’s in Accounting).  

6.1.6 - Criterion 6.1.6 

6.1.6   Education (Design and Delivery) Evaluation                                   

The accounting programs must provide evidence that ongoing educational 
programs and offerings meet design requirements. These observations, 
measures, and/or indicators might include: graduation rates, retention, job placement, licensure, 
CPA pass rates, enrollment and participation figures, student evaluation of course/instructor, 
success rates, attendance rates, dropout rates, complaints, student feedback, and observations 
by school and/or program leaders. This is only a partial list of examples. 
 
a. How is your ongoing program of assessment and improvement developed 
     and conducted? 
 
b. What types of observations, measures, and/or indicators do you use to evaluate and improve 
programs and offerings? 

c. What constituencies are actively involved in the ongoing process of planning for 
improvement? 

d. How do you use these observations, measures, and/or indicators to provide timely 
information to help students and faculty? 
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e. How do you improve programs or offerings from these observations, measures, and/or 
indicators? 

f. Do you have other tables and/or figures that summarize the results for Education Design and 
Delivery not presented in other parts of this report that contribute significantly to enhanced 
learning and the organization’s mission and goals? 

g. Do you have tables and/or figures on operational effectiveness (measures of timeliness or 
productivity related to Education Design and Delivery)? 

Use Figure 6.7 in the evidence file, or a similar table, to provide evidence for this criterion.  

 

 

 

 

 

 

 

 

 

6.2.1 - Criterion 6.2.1 

6.2 Management of Educational Business Operation Processes 

     6.2. Business Operation Processes 

 Describe how the accounting unit ensures effective management of its key business operation 
processes (financial resources, secretarial and other administrative services, marketing, 
information services, public relations, etc.).  

Include all locations and the Internet: 

a.    What are your key business operation processes? 

b.     How do you determine your key customer requirements? 
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c.     How do you set measures and/or indicators and goals? 

d.    How do you monitor performance? 

e.     How do you evaluate and improve business operation processes to achieve better 
performance, including cost and productivity? 

f.    How do you use the following types of information to evaluate your key business operation 
processes: 

1) Feedback from students, stakeholders, faculty, and staff? 

2) Bench marking? 

3) Peer evaluations? 

4) Data from observations and measurements? 

Use Figure 6.7 Example of a Table for Business Operation Processes in the evidence File, or a 
similar table, to provide evidence for this criterion.  
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Appendix A Glossary of Terms 
  

This Glossary of Key Terms defines and briefly describes terms used throughout the Education 
Criteria booklet that are important to performance management.  
 
Academically Qualified 

To be considered academically qualified a faculty member must successfully complete a 
minimum of fifteen (15) graduate credit hours in the discipline in which she/he is teaching.  In 
addition, the faculty member must: 

1.    Hold a doctorate in business with graduate level major, minor, or concentration in the area 
of teaching responsibility. 

2.   Hold a doctorate in business with professional certification in the area of teaching 
responsibility. 

3.   Hold a doctorate in business with five or more years of professional and management 
experience directly related to the area of teaching responsibility. 

4.   Hold a Juris Doctor (JD) and teach business law, legal environment of business or other 
area with predominantly legal content. 

5.   Hold an out of field doctorate, 

(a) Demonstrate teaching effectiveness in the teaching area including evidence of successful 
student outcomes; and (b) demonstrate scholarly productivity evidenced by publications in the 
discipline considered as expert work by external colleagues (refereed journals) or papers in the 
teaching discipline presented at a national meeting. 

6.    Hold an out of field doctorate, 

(a) Demonstrate teaching effectiveness in the teaching area including evidence of successful 
student outcomes and (b) demonstrate successful professional practice evidenced by significant 
involvement in professional organizations related to the teaching field. 

7.   Hold an out of field doctorate, 

(a) Demonstrate teaching effectiveness in the teaching area including evidence of successful 
student outcomes and (b) demonstrate successful professional practice evidenced by 
substantial professional or management level practice. 

8.   Hold an out of field doctorate, 

(a) Demonstrate teaching effectiveness in the teaching area including evidence of successful 
student outcomes and (b) demonstrate successful professional practice evidenced by significant 
consulting activity. 

9.   Hold an out of field doctorate, 
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(a) A master’s degree in business with a major, concentration or specialization in the field; (b) 
demonstrate teaching effectiveness in the teaching area including evidence of successful 
student outcomes; and (c) demonstrate scholarly productivity evidenced by publications in the 
discipline considered as expert work by external colleagues (refereed journals) or papers in the 
teaching discipline presented at a national meeting. 

10.               Hold an out of field doctorate, 

(a) Master’s degree in business with a major, concentration or specialization in the field; (b) 
demonstrate teaching effectiveness in the teaching area including evidence of successful 
student outcomes; and (c) demonstrate successful professional practice evidenced by 
substantial professional or management level practice. 

11.               Hold an out of field doctorate, 

(a) A master’s degree in business with a major, concentration or specialization in the field; (b) 
demonstrate teaching effectiveness in the teaching area including evidence of successful 
student outcomes; and (c) demonstrate successful professional practice evidenced by 
significant involvement in professional organizations related to the teaching field. 

12.               Hold an out of field doctorate, 

(a) A master’s degree in business with a major, concentration or specialization in the field; (b) 
demonstrate teaching effectiveness in the teaching area including evidence of successful 
student outcomes; and (c) demonstrate successful professional practice evidenced by 
significant consulting activity. 

In lieu of successfully completing a minimum of fifteen (15) graduate credit hours in the 
discipline, a faculty member may satisfy one of the following criteria: 

1.   Hold a Juris Doctor (JD) and hold a business related master’s degree with a specialization in 
the area of teaching responsibility. 

2.   Hold a Juris Doctor (JD) and hold professional certification and teach in the area of the 
certification. 

3.   Hold a Juris Doctor (JD) and have five (5) or more years of professional and management 
experience directly related to the area of teaching responsibility. 

4.   Hold an out of field doctorate, 

(a) Possess professional certification in the area; (b) demonstrate teaching effectiveness in the 
teaching area including evidence of successful student outcomes; and (c) demonstrate scholarly 
productivity evidenced by publications in the discipline considered as expert work by external 
colleagues (refereed journals) or papers in the teaching discipline presented at a national 
meeting. 

5.   Hold and out of field doctorate, 

(a) Possess professional certification in the area; (b) demonstrate teaching effectiveness in the 
teaching area including evidence of successful student outcomes; and (c) demonstrate 
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successful professional practice evidenced by substantial professional or management level 
practice. 

6.   Hold an out of field doctorate, 

(a) Possess professional certification in the area; (b) demonstrate teaching effectiveness in the 
teaching area including evidence of successful student outcomes; and (c) demonstrate 
successful professional practice evidenced by significant involvement in professional 
organizations related to the teaching field. 

7.   Hold an out of field doctorate, 

(a) Possess professional certification in the area; (b) demonstrate teaching effectiveness in the 
teaching area including evidence of successful student outcomes; and (c) demonstrate 
successful professional practice evidenced by significant consulting activity. 

8.   Hold an out of field doctorate, 

(a) Have completed a special post-graduate educational program (AVBSP approved) especially 
designed to improve the faculty member’s knowledge and teaching skills in the area of the 
assigned teaching responsibilities; (b) demonstrate teaching effectiveness in the teaching area 
including evidence of successful student outcomes; and (c) demonstrate scholarly productivity 
evidenced by publications in the discipline considered as expe3rt work by external colleagues 
(refereed journals) or papers in the teaching discipline presented at a national meeting. 

9.   Hold an out of field doctorate, 

(a) Have completed a special post-graduate educational program (ACBSP approved) especially 
designed to improve the faculty member’s knowledge and teaching skills in the area of assigned 
teaching responsibilities; (b) demonstrate teaching effectiveness in the teaching area including 
evidence of successful student outcomes; and (c) demonstrate successful professional practice 
evidenced by substantial professional or management level  practice. 

10.   Hold an out of field doctorate, 

(a) Have completed a special post-graduate educational program (ACBSP approved) especially 
designed to improve the faculty member’s knowledge and teaching skills in the area of the 
assigned teaching responsibilities; (b) demonstrate teaching effectiveness in the teaching area 
including evidence of successful student outcomes; and (c) demonstrate successful 
professional practice evidenced by significant involvement professional organizations related to 
the teaching field. 

11.   Hold an out of field doctorate, 

(a) Have completed a special post-graduate education program (ACBSP approved) especially 
designed to improve the faculty member’s knowledge and teaching skills in the area of the 
assigned teaching responsibilities; (b) demonstrate teaching effectiveness in the teaching area 
including evidence of successful student outcomes; and (c) demonstrate successful 
professional practice evidenced by significant consulting activity. 
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NOTE: The intent is that for faculty members with out of field doctorates to be academically 
qualified, they must demonstrate content knowledge, teaching effectiveness, and scholarly 
productivity or successful professional practice.  The credentials committee will review those 
portfolios of faculty members who meet the general criteria in alternative ways or where the 
degree of meeting stated criteria is unclear.  Credential review is at the request of an individual 
institution rather than the individual faculty member. 

 
 
Accounting Unit 
The term “accounting unit” refers to an identifiable part of an academic institution. The 
accounting unit is responsible for delivery of degree programs (baccalaureate, master’s, 
doctoral) with an emphasis in accounting. The accounting unit must have identifiable faculty 
members, and students. While the degree of autonomy will vary from institution to institution, the 
accounting unit will have major influence over accounting courses and curricula. 
 
Action Plans 
The term “action plans” refers to specific actions that respond to short- and longer-term strategic 
objectives. Action plans include details of resource commitments and time horizons for 
accomplishment. Action plan development represents the critical stage in planning when 
strategic objectives and goals are made specific so that effective, organization-wide 
understanding and deployment are possible. In the Criteria, deployment of action plans includes 
creating aligned measures for work units. Deployment might also require specialized training for 
some faculty and staff or recruitment of personnel. An example of a strategic objective for an 
education organization might be to achieve student performance in the top quartile of the state’s 
schools on a normalized test that is given annually. Action plans could entail determining in 
which subjects students have had the lowest scores, understanding skill deficiencies in those 
subjects, and developing curricula that enable students to master those skills. Deployment 
might include faculty training in instructional and assessment methods. Organizational-level 
analysis and review likely would emphasize student learning, budgetary performance, and 
student and stakeholder satisfaction. 
 
Active Learning 
The term “active learning” refers to interactive instructional techniques that engage students in 
such higher-order thinking tasks as analysis, synthesis, and evaluation. Students engaged in 
active learning might use resources beyond the faculty, such as libraries, Web sites, interviews, 
or focus groups, to obtain information. They may demonstrate their abilities to analyze, 
synthesize, and evaluate through projects, presentations, experiments, simulations, internships, 
practicum, independent study projects, peer teaching, role playing, or written documents. 
Students involved in active learning often organize their work, research information, discuss and 
explain ideas, observe demonstrations or phenomena, solve problems, and formulate questions 
of their own. Active learning is often combined with cooperative or collaborative learning in 
which students work interactively in teams that promote interdependence and individual 
accountability to accomplish a common goal. In addition, active learning may address multiple 
intelligences. 
 
Alignment 
The term “alignment” refers to consistency of plans, processes, information, resource decisions, 
actions, results, and analysis to support key organization-wide goals. Effective alignment 
requires a common understanding of purposes and goals. It also requires the use of 
complementary measures and information for planning, tracking, analysis, and improvement at 
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three levels: the organizational level/senior leader level; the key process level; and the program, 
school, class, or individual level. 
 
Analysis 
The term “analysis” refers to an examination of facts and data to provide a basis for effective 
decisions. Analysis often involves the determination of cause-effect relationships. Overall 
organizational analysis guides process management toward achieving key organizational 
results and toward attaining strategic objectives. Despite their importance, individual facts and 
data do not usually provide an effective basis for actions or setting priorities. Effective actions 
depend on an understanding of relationships, derived from analysis of facts and data. 
 
Anecdotal 
The term “anecdotal” refers to process information that lacks specific methods, measures, 
deployment mechanisms, and evaluation/improvement/learning factors. Anecdotal information 
frequently uses examples and describes individual activities rather than systematic processes. 
An anecdotal response to how senior leaders deploy performance expectations might describe 
a specific occasion when a senior leader visited all of the organization’s facilities. On the other 
hand, a systematic process might describe the communication methods used by all senior 
leaders to deliver performance expectations on a regular basis to all faculty and staff, the 
measures used to assess effectiveness of the methods, and the tools and techniques used to 
evaluate and improve the communication methods.  
 
Approach 
The term “approach” refers to the methods used by an organization to address the criteria 
requirements. Approach includes the appropriateness of the methods to the requirements and 
the effectiveness of their use.  
 
Benchmarks 
The term “benchmarks” refers to processes and results that represent best practices and 
performance for similar activities, inside or outside the education community. Organizations 
engage in benchmarking as an approach to understand the current dimensions of world-class 
performance and to achieve discontinuous (non-incremental) or breakthrough improvement.     
Benchmarks are one form of comparative data. Other comparative data organizations might use 
include appropriate data collected by a third party (frequently averages for other organizations), 
data on performance of comparable education organizations and competitors, and comparisons 
with similar organizations in the same geographic area.  
 
Cycle Time 
The term “cycle time” refers to the time required to fulfill commitments or to complete tasks. 
Time measurements play a major role in the criteria because of the great importance of 
responsiveness and of time performance to improving competitiveness. “Cycle time” refers to all 
aspects of time performance. Cycle time improvement might include time to respond to 
changing student and stakeholder needs, design time for new programs and processes, and 
other key measures of time. 
 
Deployment 
The term “deployment” refers to the extent to which an approach is applied in addressing the 
requirements of criteria. Deployment is evaluated on the basis of the breadth and depth of 
application of the approach to relevant work units throughout the organization.  
 
Education Delivery 
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The term “education delivery” refers to the deployment of instructional approaches—modes of 
teaching and organizing activities and experiences so that effective learning takes place. 
Education delivery may include active learning, cooperative or collaborative learning, distance 
education, distributed learning, on-line tutorials, guided discussion lists, video streaming, 
teleconferencing, or self-paced learning. 
 
Effective 
The term “effective” refers to how well a process or a measure addresses its intended purpose. 
Determining effectiveness requires the evaluation of how well a need is met by the approach 
taken and its deployment or by the measure used. 
 
Empowerment 
The term “empowerment” refers to giving faculty and staff the authority and responsibility to 
make decisions and take actions. Empowerment results in decisions being made closest to 
students and stakeholders, where work-related knowledge and understanding reside. 
Empowerment is aimed at enabling faculty and staff to respond to students’ educational needs, 
to improve processes, and to improve student learning and organizational performance results. 
Empowered faculty and staff require information to make appropriate decisions; thus, an 
organizational requirement is to provide that information in a timely and useful way. 
 
Ethical Behavior 
The term “ethical behavior” refers to how an organization ensures that all its decisions, actions, 
and stakeholder interactions conform to the organization’s moral and professional principles. 
These principles are the foundation for the organization’s culture and values and define “right” 
and “wrong.” Senior leaders should act as role models for these principles of behavior. The 
principles apply to all individuals involved in the organization, from faculty and staff to members 
of the governing board, and need to be communicated and reinforced on a regular basis. 
Although there is no universal model for ethical behavior, senior leaders should ensure that the 
organization’s mission and vision are aligned with its ethical principles. Ethical behavior should 
be practiced with all students and stakeholders, faculty and staff, partners, suppliers, and the 
organization’s local community. While some organizations may view their ethical principles as 
boundary conditions restricting behavior, well-designed and clearly articulated ethical principles 
should empower people to make effective decisions with great confidence.  
 
Ethics Course 
The term “ethics course” refers to a separate course, for credit, within the accounting curriculum 
that a student is required to complete before an accounting degree can be awarded. 
 
Ethics Integrated 
The term “ethics integrated” refers to the topics associated with ethics and business ethics that 
are integrated into the subject matter of other courses within the accounting curriculums that are 
required to complete before an accounting degree can be awarded. The associated ethic topics 
that are integrated into the other courses should equate to approximately 30 coverage hours or 
more in total.  
 
Formative Assessment 
The term “formative assessment” refers to frequent or ongoing evaluation during courses, 
programs, or learning experiences that gives an early indication of what students are learning, 
as well as their strengths and weaknesses. Formative assessment is often used as a diagnostic 
tool for students and faculty, providing information with which to make real-time improvements 
in instructional methods, materials, activities, techniques, and approaches. Approaches to 
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formative assessment might include daily, weekly, or midterm projects, portfolios, journals, 
observations of the learning process and learning outcomes, discussion groups, performances, 
self-assessments, or examinations that occur during courses, when students and faculty can 
benefit from the information and improve. 
 
Goals 
The term “goals” refers to a future condition or performance level that one intends to attain. 
Goals can be both short term and longer term. Goals are ends that guide actions. Quantitative 
goals frequently referred to as “targets,” include a numerical point or range. Targets might be 
projections based on comparative and/or competitive data. The term “stretch goals” refers to 
desired major, discontinuous (non-incremental) or breakthrough improvements, usually in areas 
most critical to your organization’s future success. Goals can serve many purposes, including: 
clarifying strategic objectives and action plans to indicate how success will be measured, 
fostering teamwork by focusing on a common end, encouraging “out-of-the-box” thinking to 
achieve a stretch goal, and/or providing a basis for measuring and accelerating progress  
 
Governance 
The term “governance” refers to the system of management and controls exercised in the 
stewardship of your organization. It includes the responsibilities of your governing body, e.g., 
board of education, board of trustees/overseers, and the senior leaders of your organization; in 
some private education institutions, it may also include owners/shareholders. A combination of 
federal, state, and municipal regulations, charters, by-laws, and policies documents the rights 
and responsibilities of each of the parties and describes how your organization will be directed 
and controlled to ensure (1) accountability to stakeholders; (2) transparency of operations; and 
(3) fair treatment of all stakeholders. Governance processes may include approving strategic 
direction, creating and enforcing policy, monitoring and evaluating senior leaders’ performance, 
succession planning, financial auditing, establishing senior leaders’ compensation and benefits, 
and managing risk. Ensuring effective governance is important to stakeholders’ and the larger 
society’s trust and to organizational effectiveness. 
 
High-Performance Work 
The term “high-performance work” refers to work processes used to systematically pursue ever-
higher levels of overall organizational and individual performance, including quality, productivity, 
innovation rate, and cycle time performance. High-performance work results in improved 
programs and services for students and stakeholders. Approaches to high-performance work 
vary in form, function, and incentive systems. High-performance work frequently includes 
cooperation among senior leaders, administrators, faculty, and staff, which may involve 
workforce bargaining units, cooperation among work units, often involving teams, self-directed 
responsibility/faculty and staff empowerment, faculty and staff input to planning, individual and 
organizational skill building and learning, learning from other organizations, flexibility in job 
design and work  assignments, a flattened organizational structure, where decision making is 
decentralized and decisions are made closest to the students and stakeholders’ interests, and 
effective use of performance measures, including comparisons. Many high-performance work 
systems use monetary and non-monetary incentives based upon factors such as organizational 
performance, team and/or individual contributions, and skill building. Also, high-performance 
work processes usually seek to align the organization’s structure, work, jobs, faculty and staff 
development, and incentives. 
 
Innovation 
The term “innovation” refers to making meaningful change to improve programs, services, and 
processes and to create new value for students and stakeholders. Innovation involves the 
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adoption of an idea, process, technology, or product that is either new or new to its proposed 
application. 
Successful organizational innovation is a multi-step process that involves development and 
knowledge sharing, a decision to implement, implementation, evaluation, and learning. Although 
innovation is often associated with technological innovation, it is applicable to all key 
organizational processes that would benefit from change, whether via breakthrough 
improvement or change in approach or outputs. 
 
Integration 
The term “integration” refers to the harmonization of plans, processes, information, resource 
decisions, actions, results, and analysis to support key organization-wide goals. Effective 
integration goes beyond alignment and is achieved when the individual components of a 
performance management system operate as a fully interconnected unit.  
 
Knowledge Assets 
The term “knowledge assets” refers to the accumulated intellectual resources of your 
organization. It is the knowledge possessed by your organization and its faculty and staff in the 
form of information, ideas, learning, understanding, memory, insights, cognitive and technical 
skills, and capabilities. Faculty and staff, curricula, software, databases, documents, guides, and 
policies and procedures are repositories of an organization’s knowledge assets. Knowledge 
assets are held not only by an organization, but reside within its students and stakeholders, 
suppliers, and partners as well. Knowledge assets are the “know how” that your organization 
has available to use, to invest, and to grow. Building and managing its knowledge assets are 
key components for the organization to create value for its students and stakeholders and to 
help sustain competitive advantage.  
 
 
 
Leadership System 
The term “leadership system” refers to how leadership is exercised, formally and informally, 
throughout the organization—the basis for and the way that key decisions are made, 
communicated, and carried out. It includes structures and mechanisms for decision making; 
selection and development of senior leaders, administrators, department heads, and faculty 
leaders; and reinforcement of values, directions, and performance expectations. An effective 
leadership system respects the capabilities and requirements of faculty and staff and other 
stakeholders, and it sets high expectations for performance and performance improvement. It 
builds loyalties and teamwork based on the organization’s values and the pursuit of shared 
goals. It encourages and supports initiative and appropriate risk taking, subordinates 
organization structure to purpose and function, and avoids chains of command that require long 
decision paths. An effective leadership system includes mechanisms for the leaders to conduct 
self-examination, receive feedback, and improve.  
 
Learning 
The term “learning” refers to new knowledge or skills acquired through evaluation, study, 
experience, and innovation. In addition to their focus on student learning, the criteria address 
two other kinds of learning: organizational and personal. Organizational learning is achieved 
through research and development; evaluation and improvement cycles; ideas and input from 
faculty, staff, students, and other stakeholders; best practice sharing; and benchmarking. 
Personal learning (pertaining to faculty and staff) is achieved through education, training, and 
developmental opportunities that continue individual growth. To be effective, these types of 
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learning should be embedded in the way an organization operates. In addition, they contribute 
to a competitive advantage for the organization and its faculty and staff.  
 
Levels 
The term “levels” refers to numerical information that places or positions an organization’s 
results and performance on a meaningful measurement scale. Performance levels permit 
evaluation relative to past performance, projections, goals, and appropriate comparisons.  
 
Measures and Indicators 
The term “measures and indicators” refers to numerical information that quantifies input, output, 
and performance dimensions of programs, offerings, processes, services, and the overall 
organization (outcomes). Measures and indicators might be simple (derived from one 
measurement) or composite. The criteria do not make a distinction between measures and 
indicators. However, some users of these terms prefer the term “indicator” (1) when the 
measurement relates to performance but is not a direct measure of such performance (e.g., the 
number of complaints is an indicator of dissatisfaction but not a direct measure of it) and (2) 
when the measurement is a predictor (“leading indicator”) of some more significant performance 
(e.g., a gain in student performance or satisfaction might be a leading indicator of student 
persistence).  
 
Mission 
The term “mission” refers to the overall function of an organization. The mission answers the 
question, “What is this organization attempting to accomplish?” The mission might define 
students, stakeholders, or markets served; distinctive competencies; or technologies used. 
 
 
 
Partners 
The term “partners” refers to other schools, employers and workplaces, social service 
organizations, private foundations, and parents, as appropriate, with which your organization 
has cooperative relationships for purposes of ensuring that effective learning occurs for 
students. Partners might include schools with which “feeder” relationships exist, into or out of 
your school. Partnerships with social service organizations might involve helping students make 
effective transitions. Private foundations might support targeted or comprehensive reform efforts 
through a partnership with the school.  
 
Performance 
The term “performance” refers to output results and their outcomes obtained from processes 
and services that permit evaluation and comparison relative to goals, standards, past results, 
and other organizations. Performance might be expressed in non-financial and financial terms. 
The criteria address four types of performance: (1) student- and stakeholder-related; (2) 
program and service; (3) budgetary, financial, and market; and (4) operational. “Student- and 
stakeholder-related performance” refers to performance relative to measures and indicators of 
student and stakeholder perceptions, reactions, and behaviors. Examples include admissions, 
retention, complaints, and survey results. Student- and stakeholder-related performance 
generally relates to the organization as a whole. “Program and service performance” refers to 
performance relative to measures and indicators of program and service characteristics 
important to students and stakeholders. Examples include the effectiveness of curriculum and 
instruction, assessment of student learning, participation in professional development 
opportunities, and student placement following program completion. “Budgetary, financial, and 
market performance” refers to performance relative to measures of cost containment, budget 
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utilization, and market share. Examples include instructional and general administration 
expenditures per student; income, expenses, reserves, endowments, and annual 
grants/awards; program expenditures as a percentage of budget; annual budget increases or 
decreases; resources redirected to education from other areas; scholarship growth; the 
percentage of budget for research; and the budget for public service. “Operational performance” 
refers to faculty and staff, organizational, and ethical performance relative to effectiveness, 
efficiency, and accountability measures and indicators.  
 
Examples include cycle time, productivity, accreditation, faculty and staff turnover, faculty and 
staff cross-training rates, regulatory compliance, fiscal accountability, and community 
involvement. Operational performance might be measured at the organizational/senior leader 
level; the key process level; and the program, school, class, or individual level.  
 
Performance Excellence 
The term “performance excellence” refers to an integrated approach to organizational 
performance management that results in: (1) delivery of ever-improving value to students and 
stakeholders, contributing to improved education quality; (2) improvement of overall 
organizational  effectiveness and capabilities; and (3) organizational and personal learning.  
 
Performance Projections 
The term “performance projections” refers to estimates of future performance. Projections may 
be inferred from past performance, may be based on the performance of comparable or 
competitive organizations that must be met or exceeded, may be predicted based on changes in 
a dynamic education market, or may be goals for future performance. Projections integrate 
estimates of your organization’s rate of improvement and change, and they may be used to 
indicate where breakthrough improvement or change is needed. Thus, performance projections 
serve as a key management planning tool. 
 
Persistence 
The term “persistence” refers to the continued attendance by students (from term-to-term, 
semester-to-semester, grade-to-grade, or class-to-class) toward the completion of an 
educational goal or training objective.  
 
Process 
The term “process” refers to linked activities with the purpose of producing a program or service 
for students and/or stakeholders within or outside the organization. Generally, processes involve 
combinations of people, machines, tools, techniques, and materials in a defined series of steps 
or actions. In some situations, processes might require adherence to a specific sequence of 
steps, with documentation (sometimes formal) of procedures and requirements, including well-
defined measurement and control steps. In-service situations such as education, particularly 
when those served are directly involved in the service, process is used in a more general way, 
i.e., to spell out what must be done, possibly including a preferred or expected sequence. If a 
sequence is critical, the service needs to include information to help those served understand 
and follow the sequence. Such service processes also require guidance to the providers of 
those services on handling contingencies related to possible actions or behaviors of those 
served. In knowledge work such as teaching, strategic planning, research, development, and 
analysis, process does not necessarily imply formal sequences of steps. Rather, process 
implies general understandings regarding competent performance such as timing, options to be 
included, evaluation, and reporting.  Sequences might arise as part of these understandings.  
 
Productivity 
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The term “productivity” refers to measures of the efficiency of resource use. Although the term 
often is applied to single factors such as staffing, machines, materials, and capital, the 
productivity concept applies as well to the total resources used in meeting the organization’s 
objectives. The use of an aggregate measure of overall productivity allows a determination of 
whether the net effect of overall changes in a process—possibly involving resource tradeoffs—is 
beneficial. 
 
Professionally Qualified To be considered professionally qualified a faculty member may: 
 
  1. be A.B.D., (i.e., has completed all course work required for a Ph.D. in accounting or 

D.B.A., passed the general exams, but has not completed a dissertation) with a 
major, minor or concentration in the area of assigned teaching responsibilities; 

or 
  2. hold a Master’s degree in an accounting-related field and professional certification 

(e.g., C.P.A., C.M.A., etc.) appropriate to his or her assigned teaching 
responsibilities; 

or 
  3. hold a Master’s degree in an accounting-related field; and have extensive and 

substantial documented successful teaching experience in the area of assigned 
teaching responsibilities; and demonstrate involvement in meaningful research 
and/or programs for the enhancement of pedagogical skills, or have five or more 
years of professional and management accounting experience in work directly 
related to his or her assigned teaching responsibilities; 

or 
  4. have completed a special post-graduate training program (ACBSP approved) 

especially designed to improve the faculty member’s knowledge and teaching skills 
in the area of the assigned teaching responsibilities. 

 
  Minimum Qualifications.  The minimum qualifications for a faculty member must include 

a Master’s degree in a field appropriate to the assigned teaching responsibilities.  An 
institution may make an exception to this minimum requirement only in emergency cases 
or special situations where the faculty member has unique qualifications that meet a 
specialized need.   

 
Purpose 
The term “purpose” refers to the fundamental reason that an organization exists. The primary 
role of purpose is to inspire an organization and guide its setting of values. Purpose is generally 
broad and enduring. Two organizations providing different educational services could have 
similar purposes, and two organizations providing similar educational services could have 
different purposes. 
 
Results 
The term “results” refers to outputs and outcomes achieved by an organization in addressing 
the requirements of the criteria. Results are evaluated on the basis of current performance; 
performance relative to appropriate comparisons; the rate, breadth, and importance of 
performance improvements; and the relationship of results measures to key organizational 
performance requirements. 
 
Scholarship 
Scholarship is defined to include four types of intellectual activity.  They are:  (1) the scholarship 
of teaching; (2) the scholarship of discovery; (3) the scholarship of integration; and (4) the 
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scholarship of application. These four types of scholarship are to be equally recognized, 
accepted, and respected, and the overall performance of each faculty member is to be carefully 
accessed and held to a high standard of excellence.  Each of these types of scholarship is 
discussed further below:  
 

1. The scholarship of teaching can be the most rigorous scholarship of all.  It starts with 
what the teacher knows--teachers must be widely read and intellectually engaged in 
their fields; but teaching becomes consequential only when knowledge can be conveyed 
and is understood by others.  The scholarship of teaching has to do with understanding 
how students learn in different fields.  To be a good teacher means not merely just 
knowing the field, but also understanding and using the most effective teaching 
methodologies available.  This includes the development of new teaching materials, 
development and evaluation of new methods of instruction, and the development of 
techniques to evaluate the effectiveness of instruction.  Each of these activities must be 
documented and assessed.  Documentation could include publications dealing with 
pedagogy and/or teaching techniques, participation in workshops and seminars devoted 
to improving teaching skills, written evaluations of teaching materials, and the 
development of outcomes assessment tools. 

2. The scholarship of discovery is the closest to what is meant by the term "basic 
research."  Freedom of inquiry and freedom of scholarly investigation is an essential part 
of higher education.  The capacity to carry out the scientific method and to conduct 
meaningful research is an important aspect of learning.  In institutions whose primary 
mission is undergraduate teaching, the dissertation or other comparable piece of 
creative work could suffice for this; however, institutions having research missions and 
graduate programs would be expected to have on-going research activities. 

3. The scholarship of integration seeks to interpret, to draw together, and to bring new 
insights to bear on original research.  The scholarship of integration means fitting one's 
work into larger intellectual patterns.  The scholarship of integration is necessary in 
dealing with the boundaries of the human problems of today which do not always neatly 
fall within defined disciplines.  It is essential to integrate ideas and then apply them to the 
world in which we live.  Comprehensive articles and monographs, participating in 
curricular innovation, conducting interdisciplinary seminars and textbook writing are 
examples of the scholarship of integration. 

4. The scholarship of application moves toward the active engagement of the scholar.  It 
focuses on the responsible application of knowledge to consequential problems.  In the 
past, this type of activity has been called applied research and/or development.  Note 
that this is not to be a catch-all category.  The scholarship of application does not include 
regular service activities or routine consulting.  (These are considered professional 
activities and are discussed below.)  The scholarship of application must be tied directly 
to one's field of knowledge and relate to and flow directly out of creative professional 
activity.  The engagement in applied research and/or development may take the form of 
contract research, consultation, technical assistance, policy analysis, or program 
evaluation--provided that these are really meaningful intellectual activities.  This kind of 
scholarship requires creativity, and critical thought in analyzing real problems.  These 
activities must be documented and should include an evaluation from those receiving 
these services. 

 
For the purposes of this standard, professional activities are defined as (1) activities involving 
the use of accounting expertise in helping solve practical problems in either the private or public 
sectors, (e.g. accounting-related consultation, policy analysis, etc.), (2) activities in support of 
professional accounting organizations (e.g. attending and participating in professional meetings 
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and performing in leadership roles in professional accounting organizations), and (3) 
accounting-related service activities directly related to the academic preparation of the faculty 
member and consistent with the stated mission of the accounting unit.  (Community and 
university service activities not directly related to accounting do not satisfy this standard.) 
 
This category is designed to include the routine application of the faculty member's accounting 
expertise in helping solve problems in either the private or public sectors.  These may include 
activities for which the faculty member is paid as well as volunteer services.  The key words are 
"accounting-related."  Community activities that are not accounting-related are not to be 
included.  General community service such as coaching a little league soccer team or delivering 
meals to shut-ins will not be considered to be accounting-related.  The determination of 
"accounting-related" depends upon the nature of the activity.  For example, if a C.P.A. conducts 
a men’s' bible class it is not accounting-related; however, if the C.P.A. conducts an annual audit 
of the church's financial affairs and prepares an opinion letter, it would be considered 
accounting-related.  It also includes activities in support of professional accounting 
organizations.  This might include serving as an officer of a professional accounting 
organization; it might include participation in an accounting association meeting as a program 
chairperson, paper presenter, or a discussant; or it could include participation in seminars, 
symposia, short courses, and/or workshops intended as professional development or 
enrichment activities. 
 
 
Segment 
The term “segment” refers to a part of an organization’s overall base related to students, 
stakeholders, markets, programs, offerings, and services, or faculty and staff. Segments 
typically have common characteristics that can be logically grouped. In Results Items, the term 
refers to disaggregating results data in a way that allows for meaningful analysis of an 
organization’s performance. It is up to each organization to determine the specific factors that it 
uses for segmentation. Understanding segments is critical to identifying the distinct needs and 
expectations of different student, stakeholder, market, faculty, and staff groups and to tailoring 
programs, offerings, and services to meet their needs and expectations. Student segmentation 
might reflect such factors as the educational service delivery (e.g., classroom or Web-based) or 
students’ career interests, learning styles, living status (e.g., residential versus commuter), 
mobility, or special needs. Faculty and staff segmentation might be based on geography, skills, 
needs, work assignments, or job classifications. 
 
Senior Leaders 
The term “senior leaders” refers to those with the main responsibility for managing the overall 
organization. Senior leaders might include administrators, chair or department heads, and/or 
faculty leaders. In many organizations, senior leaders include the head of the organization and 
his or her direct reports.  
 
Stakeholders 
The term “stakeholders” refers to all groups that are or might be affected by an organization’s 
actions and success. Examples of key stakeholders include parents, parent organizations, 
faculty,  
staff, governing boards, alumni, employers, other schools, funding entities, and 
local/professional communities. Although students are commonly thought of as stakeholders, for 
purposes of emphasis and clarity, the Criteria may refer to students and stakeholders. 
 
Strategic Challenges 
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The term “strategic challenges” refers to those pressures that exert a decisive influence on an 
organization’s likelihood of future success. These challenges frequently are driven by an 
organization’s future competitive position relative to other providers of similar programs, 
services, or offerings. While not exclusively so, strategic challenges generally are externally 
driven. However, in responding to externally driven strategic challenges, an organization may 
face internal strategic challenges. External strategic challenges may relate to student, 
stakeholder, or market needs or expectations; changes in educational programs or offerings; 
technological changes; or budgetary, financial, societal, and other risks. Internal strategic 
challenges may relate to an organization’s capabilities or its faculty, staff, and other resources.  
 
Strategic Objectives 
The term “strategic objectives” refers to an organization’s articulated aims or responses to 
address major change and improvement, competitiveness issues, and/or education advantages. 
Strategic objectives generally are focused externally and relate to significant student, 
stakeholder, market, program, service, or technological opportunities and challenges (strategic 
challenges). Broadly stated, they are what an organization must achieve to remain or become 
competitive. Strategic objectives set an organization’s longer-term directions and guide resource 
allocations and redistribution.  
 
 
Summative Assessment 
The term “summative assessment” refers to longitudinal analysis of the learning and 
performance of students and alumni. Summative assessments tend to be formal and 
comprehensive, and they often cover global subject matter. Such assessments may be 
conducted at the conclusion of a course or program and could be compared to the results of 
pre-testing to determine gains and to clarify the causal connections between educational 
practices and student learning. They may be used for purposes of determining final grades, 
placement, and promotion, as well as for licensure or certification.  
 
Systematic 
The term “systematic” refers to approaches that are repeatable and use data and information so 
learning is possible. In other words, approaches are systematic if they build in the opportunity 
for evaluation, improvement, and sharing, thereby permitting a gain in maturity.  
 
Trends 
The term “trends” refers to numerical information that shows the direction and rate of change for 
an organization’s results. Trends provide a time sequence of organizational performance. A 
minimum of three data points generally is needed to begin to ascertain a trend. The time period 
for a trend is determined by the cycle time of the process being measured. Shorter cycle times 
demand more frequent measurement, while longer cycle times might require longer periods 
before meaningful trends can be determined. Examples of trends called for by the Criteria 
include student learning results; student, stakeholder, faculty, and staff satisfaction and 
dissatisfaction results; education design and delivery and student service performance; 
budgetary, financial, and market performance; and operational performance, such as cycle time, 
support process,  supplier/partner, and safety performance. 
 
Value 
The term “value” refers to the perceived worth of a program, service, process, asset, or function 
relative to cost and possible alternatives. Organizations frequently use value considerations to 
determine the benefits of various options relative to their costs, such as the value of various 
educational offerings and service combinations to students or stakeholders. Organizations need 
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to understand what different student and stakeholder groups value and then deliver value to 
each group. This frequently requires balancing value for students and stakeholders, such as 
businesses, faculty, staff, and the community. 
 
Value Creation 
The term “value creation” refers to processes that produce benefit for students and stakeholders 
and for the organization. They are the processes most important to “running your 
organization”—those that involve the majority of faculty and staff and generate programs, 
services, and offerings, as well as positive organizational results for students and key 
stakeholders. 
 
Values 
The term “values” refers to the guiding principles and behaviors that embody how your 
organization and its people are expected to operate. Values reflect and reinforce the desired 
culture of an organization. Values support and guide the decision making of all faculty and staff, 
helping the organization to accomplish its mission and attain its vision in an appropriate manner. 
 
 
 
Vision 
The term “vision” refers to the desired future state of your organization. The vision describes 
where the organization is headed, what it intends to be, or how it wishes to be perceived in the 
future. 
 
Work Systems 
The term “work systems” refers to how your faculty and staff are organized into formal or 
informal units to accomplish your mission and your strategic objectives; how job responsibilities 
are managed; and your processes for compensation, faculty and staff performance 
management, recognition, communication, hiring, and succession planning. Organizations 
design work systems to align their components to enable and encourage all faculty and staff to 
contribute effectively and to the best of their ability.  
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